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Data Gathering in General Education (page 7) 
 

Critical to the process of offering effective instructional support is the gathering of information about the 

learning environment, instructional practices and the individual student; for all students from linguistic, 

racial, and ethnic minorities, males, females, gender non-specific/transitioning students, homeless 

students, students from varied socio-economic backgrounds, and students with disabilities, English 

learners and former English learners.  Data collection prior to making adaptations to the general 

education program might include analysis of performance on local benchmarking assessments, 

classroom curriculum tasks and materials, examples of oral and written directions for tasks, 

observation of classroom activities, performance on the Massachusetts Comprehensive Assessment 

System (MCAS) and consultation with teachers and other professionals. Data about the student prior 

to making adaptations include: information about the student’s cultural and linguistic background, areas 

of competence, areas of need, guidance files, examples of classroom written work, and ongoing 

communication with student and family members. 

 
Universal screening means ALL students are involved in an initial assessment of knowledge and 

skills. From this universal screening, it's possible to identify which students appear to be struggling or 

lacking specific knowledge or skills in a given area. The Tantasqua Regional/Union 61 School Districts 

utilizes Renaissance/STAR 360 benchmark assessment three times a year for all students in Grades 

K-8, to assess progress in meeting reading and math standards.  

 

Developmentally appropriate, culturally and linguistically sensitive materials 

The elementary districts have made a commitment to providing a balanced reading/literacy program 

that includes systematic instruction in phonemic awareness, explicit instruction in decoding, and 

fluency and comprehension development; including Reading Wonders, Fundations, Geodes, Read 

Side by Side, and Lucy Caulkins 

For students at risk, as more intensive instruction is provided in tiered interventions examples include: 

Reading Recovery, Wilson Language instruction, Soar to Success comprehension program Reading 

Phonemic Awareness and Development (Heggerty,  Lindamood Bell, Fundations, Read Naturally Live, 

Lively Letters, etc), Framing Your Thoughts. 

Language minority refers to a person from a home where a language other than the dominant, or 

societal, language is spoken. So, that person may (1) be fully bilingual, (2) speak only the home 

language, (3) speak only English, or (4) speak mostly the home language but have limited English 

proficiency.  Tantasqua/Union 61 School Districts recognize that assessment plays a variety of roles in 

the instruction of language minority students. One of the most important uses of assessment is 

informal, ongoing assessment throughout the school year to monitor student learning and target areas 

of instruction. In addition, the district ensures that all language minority students have the ability to 

demonstrate their knowledge using multiple and varied options to express and demonstrate 

understanding.   



Specific screening tools are used in order to identify (and provide information for intervention) for 

language minority students.  These include using tools with demonstrated validity and reliability to 

identify and monitor students’ need for instructional support in reading; assessing student’s language 

skills in reading; evaluate the potential effect of the process of L1 and L2 acquisition on current 

performance, and plan instruction based on what is known about the student’s literacy experiences in 

L1 and L2.   

 

The success of MTSS rests squarely on the effectiveness of Tier 1 instruction for all students. Small-

group interventions can be logistically untenable when a large proportion of students’ falls in the at-risk 

range.1 from kindergarten to third grade, a robust, universal evidence-based Tier 1 ELA curriculum is 

critical for preventing and addressing word reading challenges. The strategies employed in 

interventions at the Tier 2 and 3 levels are predicated on the same evidence-based practices that drive 

core instruction and are delivered to all students. These strategies reflect the accumulating research on 

how the brain develops a reading circuit, including the relationship between oral language skills (e.g., 

vocabulary, text structure, and background knowledge) and word reading ability, including the 

development of orthographic mapping, which facilitates sight word recognition and decoding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Additional Insert  

Questions That May Help Guide the Assessment of Student Instructional Needs 

Questions Assessment Strategies 

How does the student perform within/outside of the 

classroom and in structured and unstructured 

activities? 
• mastery of basic academic and social skills 
• functioning in small group/whole class activities 

• peer relations and teacher/adult relations 

• strengths/weaknesses 

• MCAS analysis 
• Benchmark assessment analysis 

• Systematic observation of student 

• Student work products 

• Teacher reports 

• Anecdotal records 

• Curriculum-based assessment 

• Interview with the student and family 
Are there gaps in the student’s school history? 

Frequent changes in schools? Erratic school 

attendance? 

• Review of the school history/record 
• Family interview 

Is the student from a linguistically or culturally 

different background? 
• proficiency in oral/written tasks in English and the 
primary language of the home 

• understands directions in English 

• primary language of casual conversation 

• experience with different types of learning tasks 

• child and parent attitude toward primary language 

• student comfort with school culture 

• ACCESS  assessments 
• SEI Strategies 
• Language assessment by assessor fluent in 

student’s primary language 

• English proficiency assessment 

• Family interview/home visit 

• Interview with student 

• Student work products 

• Classroom observation 

• Teacher reports 

• Diagnostic teaching 

 
Are outside factors influencing student’s performance? 
• family trauma/crisis 
• physical care 

• involvement of outside agencies 

• employment 

• Family interview/home visit 
• Interview with student 

• Interview with others with assessment 

information 

What types of effective teaching strategies are used in 

the classroom? 
• clear teacher expectations 
• opportunities for multisensory input/output 

• a range of instructional materials offered 

• effective behavior management 

• teaching style matched to student need 

• prompt teacher feedback 

• ongoing assessment 

• uses assessment to guide instruction 

• Systematic observation of settings in which 
the student has difficulty and success 

• Student work products 

• Anecdotal records 

• Teacher reports 

• Curriculum-based assessment 

• Formal/informal test results 

• Consultation with parents on effective ways 

to learn or demonstrate learning 

Is the curriculum broad enough to meet the needs of 

diverse learners? 
• developmentally appropriate 
• accommodates learner diversity 

• experientially based 

• Systematic observation 
• Teacher reports 

• Curriculum-based assessment 

• Formal/informal test results 

Do school conditions provide the learner with needed 

resources and supports? 
• availability of support services 
• up to date instructional materials 

• availability of instructional technology 

• Systematic observation of the school 
environment 

• Review of instructional materials 

• Student work products 
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